
Online Teaching Persona Reference Sheet 

A. Online Teaching Persona Strategies 

The following are common online teaching persona characteristics and strategies that have been 
identified by successful online teaching faculty (Phillips, 2008). Note the characteristics and 
comment on how you think you might relate or utilize these characteristics in your online 
course. Remember, your online teaching persona could and will be quite different than your 
face-to-face teaching persona.  
 
Common characteristics and strategies: 

 Effective, concise, explicit writing    

 Use of humor (to be used carefully online)   

 Spend long hours online     

 Provide abundant and timely feedback    

 Caring and compassionate attitude     

 Trust 

 Flexibility 

 Creativity  

 Organized online course  

 Provide redundancy  

 Authoritative     

B. Seven Principles for Good Practice in Undergraduate Education 

A successful online course should embrace Chickering and Gamson’s Seven Principles for Good 
Practice in Undergraduate Education (Chickering & Gamson, 1987). In keeping with their 
recommendations, this section of the worksheet will help you to analyze the tools and strategies 
you might use in your online course to acknowledge the seven principles. The characteristics of 
your online teaching persona might reflect these “Good Practices.” 
 

Seven Principles for Good Practice  Questions that can Guide the Implementation  

Encourage contact: student(s) and 
instructor 

How often, circumstances, tools, chat, video, IM, 
auto-reply? Establish a consistent strategy. 

Develop student reciprocity and 
cooperation 

What form, how do you get students to cooperate 
with each other and work collaboratively? 

Give prompt feedback How will you deliver feedback? What is a 
reasonable response time? Remember, it’s all 
about expectations. 

Emphasize time on task Determine time for tasks? Task characteristics, 
complexity, duration, final outcome. 

Active learning techniques How will you get your students to apply what they 
are learning? Select activities appropriately. 

Communicate high expectations Do you communicate the level of performance you 
require? Varying and diverse expectations. 

Respect diverse talents and ways of 
learning 

How will you integrate into your course? Based on 
audience, subject and outcomes.  
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C. Learner-Centered Perspectives 

 

Perspectives  Some Important Questions 

Set direction with intended learning 
outcomes 

Do you clarify that your well-crafted objectives and 
express the outcomes expected of your students?  

Clarify expectations: Explicit syllabus, 
policies and schedule.  

Is there a strong sense of relevancy that connects 
objectives to the desired outcomes? 

Limit class changes Communicate clear, identified outcomes throughout 

Invoke student ownership in learning 
through choices 

Do you provide multiple ways by which students can 
achieve the target outcome? Do students choose 
what they will do? Do you rely on teaching students 
to become superior online learners by assuming 
ownership and responsibility? 

Use feedback from students to improve 
the learning environment 

Seek continuous feedback. Use multiple strategies 
to gather feedback. 

Use rubrics to provide feedback Explicit rubrics with clear expectations. 

Assess students’ ability to think critically Challenge your students to think critically and set 
high expectations and outcomes. 

Use portfolios to promote, support, and 
evaluate learning 

Superior strategy to evaluate ongoing learning. 

Show progress continually through the 
learning period 

Do you have a strategy to provide updates to the 
gradebook and identify learner progress checking? 

Promote goal setting and achievement 
one step at a time 

Scaffold learning. Build upon prior learning. 

 
Teaching Focus Preference: Teacher-Centered or Learner-Centered 
 
This portion of the worksheet delves into the discussion of teacher-centered versus learner-
centered instruction. Maryellen Weimer (2002) offers good definitions of the two terms in her 
book, Learner-centered teaching: Five key changes to practice. She notes that in student-
centered teaching, student learning is the focus of the class.  On the other hand, in teacher-
centered approaches, teaching practices are the focus of the session (Hara, 2009). 
 
Read the propositions below to determine which theme you would like to utilize. Note your 
preferences or thoughts.  
 
 

Theme Proposition 

What are student outcomes? Faculty need to pay attention to what students are 
learning: “At a time when students and parents 
consider a college education a necessity…legislators, 
accrediting agencies, the American public, and 
educators themselves are raising questions about what 
students are learning in college – and they are asking 
for evidence” (Barkley, et al, 2005, p. xi). 

Influences Driving Outcome Needs Effective undergraduate education is being driven by 
broad influences, such as “…the increased use of 
technology, and the short half-life of knowledge in 
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most discipline areas. Lifelong learning – including 
communication, critical thinking, and team-building 
skills – is a virtual necessity for all members of the 
workforce today” (O’Brien, et al, 2008, p. 1). 

Characteristics of the Audience The Millennial generation has a consumer mentality, 
ubiquitous computer access, and intolerance for non-
engaging pedagogical techniques (McGuire & Williams, 
2002, p. 186). Millennials are team oriented (Howe & 
Strauss, 2002), and they have been “pushed” to 
collaborate since grade school, both in-person and 
virtually (Carlson, 2005). They are focused on 
credentialing, but not in gaining a liberal arts 
education, as they are concerned for their careers and 
earning a good living (Bauerlein, 2006). Millennials 
prefer to learn by doing (Carlson, 2005), such that they 
favor experiential learning with trial and error rather 
than abstract knowledge (Harris & Cullen, 2007). 

 

A Big Influence: The Knowledge 
Economy 

Information-literate students are those who recognize 
when information is needed and have the ability to 
locate, evaluate, and use effectively the needed 
information (Association of College and Research 
Libraries, 2006). Preparing students for information 
literacy is crucial in the knowledge-based economy 
(O’Brien & Miller, 2008). 

Do you agree or disagree? If knowledge and skill have relatively short half-lives, if 
collaboration and team work are to be the working 
norm following their academic careers, if critical skills 
revolve around the ability to locate, evaluate, and use 
information effectively, and if students see education 
as a consumable, then a learner-centered approach 
would seem the better choice over teacher-centered. 
In a learner-centered approach, the instructor is seen 
as a facilitator, rather than a lecturer. 

 

D. Teaching Philosophy  

The Teaching Philosophy Statement is a document that provides a concise account of your 
teaching approach, methods, and expertise. A Teaching Philosophy Statement should answer 
four fundamental questions: 1) Why do you teach? 2) What do you teach? 3) How do you teach? 
4) How do you measure your effectiveness? (Washington University in St. Louis, The Teaching 
Center)  
 

E. Defining your Online Teaching Persona 

Research has proven that a persona change happens when faculty members are in transition 
between face-to-face to online course delivery (Phillips, 2008).  It is your online teaching style 
that integrates your teaching beliefs, your principles, your convictions, your classroom 
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management strategies, your online personality as demonstrated in your online “cognitive, 
affective and managerial roles” (Phillips, 2008, p. 1).  

F. General Questions 

It is by comparing and contrasting our knowledge and testing our beliefs with our peers that we 
are able to refine our knowledge and beliefs system. Because instructors use so many different 
tools in their online courses, it is important to have an opportunity for sharing knowledge so 
that we may develop a broader array of strategies and knowledge needed to design our course 
effectively.  

G. Getting Started Strategies 

 
Part of designing an effective course is to conduct different types of analysis: needs analysis, 
context analysis, instructional analysis, etc. (McGriff, 2000; Molenda, 2003; Morrison, Ross, & 
Kemp, 2007). Thinking ahead before you start designing your course may save you tremendous 
amount of time and effort because, with well-conducted needs analysis, you can start with the 
end in mind. In any course, whether online or face-to-face, the first impressions that students 
have about a course can have lasting effects. This is why it is important to plan your getting-
started strategies.  

H. Pull it all Together 

 
In 2001, Anderson and Krahwohl revised Bloom’s taxonomy (1956, 1984). The three highest 
order thinking skills include analyze, evaluate, and create. Rather than focusing on the lower 
order thinking skills alone, you are encouraged to design activities that guide students in using 
analysis, evaluation, and creation with what they are learning. An activity like this “Pull it all 
Together”, makes it possible for each learner to synthesize what he or she has learned through 
an instructional activity. This activity is therefore provided for you to synthesize what you have 
learned by completing the activities in the Online Teaching Persona Worksheet.
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