
1 



2 



There is increasing pressure on higher education institutions to 

demonstrate they have a well aligned curriculum. That is, a curriculum 

that shows how: 

• the course aims and objectives prepare students to achieve 

program aims, objectives and graduate qualities 

• learning is scaffolded both horizontally (across courses offered 

at the same time) and vertically (courses offered sequentially) 

• course aims and objectives, align with assessment, content 

and learning activities 

• integrating themes, professional competencies and health 

priorities are represented.  

 

This pressure is driven nationally by TEQSA, AQF, National Registration 

& Accreditation Scheme and locally through higher education vision and 

mission statements, teaching and learning strategies and the need to 

overcome curriculum „creep‟ ( courses seen as individual entities and 

changes made without looking at the impact on the overall 

curriculum/program) and curriculum „obesity‟ (more and more content 

added resulting in repetition, and surface learning).   
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This mapping tool was developed for a revised BN program at the 

University of SA 
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This is a screen shot of the first worksheet in the tool.  As you can see, 

it is a sort of table of contents that also is a navigational aid. The first 6 

worksheets are fixed, the rest are auto-generated as course worksheets 

are added. In the example presented here, the first year plus a couple 

courses have been added to this mapping. 
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Some of the hidden elements in a program of study can include 

particular priorities, themes, or expressions of practice within particular 

context. For Nursing at UniSA, the elements have been identified, but 

the important question to ask is how these elements are connected to 

the objectives, or are they ancillary?  

 

The tool permits connecting these elements to course objectives, as 

well as adding notes that might articulate the logic of why it‟s used here 

or descriptive details about how it‟s being integrated. These short notes 

can become important in the future if at a time when conditions are 

different, you can return to look at why it was used, and realize because 

conditions are different, the design needs to be changed. 
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“Enhancements” to a course or program might include TEL (technology-

enhanced learning) strategies and their application within the course 

and program context, but enhancements can also include specific 

pedagogies, such as Inquiry-based learning, that focus on a particular 

competency development. Enhancements is therefore used in the 

context of this mapping tool as the mediators employed in a course that 

support course objectives and aims.  

 

The tool permits the inclusion of enhancements and their associated 

rationale for use to permit tracking which are being used where and 

how. Tracking this information across a program and tied to particular 

course objectives or targeted program outcomes becomes useful for 

studies into the effectiveness of the course design and student 

experience. If a particular summative assessment tends to be low, and 

particular enhancements were used to support student learning, then 

perhaps those enhancements need additional attention to how they are 

integrated in the instances they are used. By tracking across the 

program, we might see improvements to assessment results with 

exposure to the enhancement, so a redesign idea might be to attend to 

initial sessions with the enhancement in greater detail or practice. 
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The tool tracks the formal, summative assessments and their 

associated details, as well as offer tracking for formative assessments 

that can be tied to particular course level objectives. 

Above, what is hinted at (because the summative graphic is in the 

background), are up to four offerings and six types per offer. What can 

be tracked is the type of assessment, length, duration, percentage 

weighting for total grade, the objective the assessment is tied to, and 

the week number on the course schedule it will be delivered. 

 

For the Formative assessments (in the foreground), the same 

information can be collected and tied to particular course objectives. To 

the right is an example of turning “x”s into numerical data that can be 

and will be useful for later analysis. 
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Reports page – example report – Courses to Enhancements - presents 

an inventory of which enhancements (e.g., TELs or pedagogies, such 

as Inquiry-based Learning) are treated in all courses in the program. 

Reports page – example report – Courses to Health Care Priorities - 

presents an inventory of which priorities (e.g., Arthritis, Asthma, Cancer 

Care, Cardiovascular Diseases, etc.) are treated in all courses in the 

program. 

Special note: The format of these reports are designed following APA 

publishing guidelines for ease of reading, consistency of presentation, 

and for possible inclusion into published papers. Given UniSA follows 

Harvard Style, these reports could be redesigned following those style-

guide conventions; however, this is not within the scope of the proposal. 
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Six reports have been preliminarily identified as important. One 

objective of this project is to explore the needs of the school and 

division, and identify what information, presented in what way, will be of 

value. In the changing environment, with a multitude of audiences and 

informational needs, this aspect of the project is expected to develop in 

ways currently unexpected!  
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The development grant was formally accepted on 16 January 2012, by 

Deputy Vice Chancellor Academic, Professor Joanne Wright. The next 

steps include mapping the nursing program at UniSA and the project 

partner ACU. As earlier mentioned, one important goal of the project is 

to explore reporting needs. Another goal is to identify the course 

elements and their associated “variable characteristics” – these are the 

describing components of a course and program that characterize the 

“design”, which should align with student and instructor experiences. 

Learning what these characteristics are from the perspective of two 

different institutions exploring similar programs of study can be valuable 

in learning how to design curricula well / to be effective. The goals can 

strengthen not only our ability to design and deliver well, but also to 

explore that within the context of audience informational requirements – 

and in this way, to explore and describe the reality of the educational 

experience, hidden or not.  
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